ey YN Y N Y

JOURNAL OF EARLY

GHILDHOOD

PRIMARY EDUGATIO

KWARA STATE UNIVERSITY
MALETE, KWARA STATE




JOURNAL OF EARLY
CHILDHOOD AND
PRIMARY EDUCATION

ISSN: 2354-3930

A PUBLICATION OF DEPARTMENT OF EARLY CHILDHOOD AND
PRIMARY EDUCATION, KWARA STATE UNIVERSITY, MALETE,
KWARA STATE, NIGERIA

ALL RIGHTS RESERVED



Litbiner ke =4 kled

(=11 S L

B R L
a= Lonadd

AL

lexrentite Ediwe

Bro! Moz scoed 3 tQmban

EMTORI\E BOARD

I Mot a8 falvc o An (VIS TO VI Alniw

Managiop Bditor
D sz B Sulannon

for St Prarecud o Edusa o [atran Usim San

Looquale Edflor
% Dua Xuaso

Depazmaene f Ipacud aad Bobane Blrianas
Ewarn Swte Laueeryn (EWASTL Madere Borig Nicree

Advison Board Nleabers
Prol Racde! Adexdn

Moy Giocanoa Depervman
rurtbecotvrn Sitos Cineryon Clicage

B Olvegun Adanborc

Eetiv (hiLikeod Eduorme (Mo
Depaz rmens 2f {cochvs Bduvoanas

Crnovnin of Bodan sl

Ediiorinl Board Xemberx
Balatundt Alege

Brol Qoo Odbingyo

Depe of Earls CRALRood ond Spheuan
Educances. [invesity ¢f (o Ui
Abra feva Sar

Re Mueascz Olhoko
fraznar of Edmumia
lanvermn of Balm Hafm

Depaspeeat af Eardy (2i2cad and Friman Educaran
Kowe Snoe Uosenin (KTELSLY) Modere, Bonn Atpero

Olabist Adcdigba (Secroian )
Deparprray ef Earit Claidhvod und Prican Slmauman
Kroara Sane [aweran FAWAS Maire Sonn Nivehn

Rachael O.Anam

Devarones of Eary (Aldoed and Prisw Edmuinwn
Ko Saie [ionenm (KL Ueler Boon Nigena

Usman Tunde Saad

Deparoneni ef Eurly Ciuldbead and Preean Edfmation
Awarg Sttte Lninverspy [KRASLL Malew Fonn Neeng

FROM THE DESK OF THLI. ENFTOR-IN CHIEF

@z fwonns P PYeat e pea e Maagen Padioe 66 Laosezl ) Rerl v (CoNdhiod apd 1Y reman
B wvans dE DE] [y ool ponides qDolHai@ Sid Quaniidbive - SUCNET 5 o)
Aeifbond Lo porsey alvesnv: Midgng awo didioly sers A appiMng Rteo IR
e widis (e ppdy atead commanm (B @llecs thig seodd-nlde growdir i dirdresas!
2 Wapensd v 03 wuiag sl derolopuuent i enhy ehilifbosd = phumary cheattiss
Fe somd] pobhds poor evmied alladla aovermg cogwwhut. 2hid cane Progpaamo
sfpnanade HiE occlapne LBuuls reboa! tlanosihijy oqpiy v ikl deidepnuau
sivecacy oA mrd T ot ke paclicuke oidraved @ policrinadoly wd maciibonal
wrrbarg 1o folds tolared B oWty childnod

1ottty pom P e = He auzla b M el Adailen oditma G MM0loag ousd calle R
roduaumidsivn of aidy dilldboed aducation m KWASL, Nigene | hope too aljiy remidling
Hrea aud that By challings 100 O Quol aboul o ssves mial 1450 bopo thd oroy af rog
will oeet © thare yuor eeeath o1er e coning moatls avd yeam ehewd H a »o unponnin that
o Qpanani? aid coeee 2 heatd @ MK 2oadenne avnd 23w wodk mpelber @ maovaie dw
rullle ol catly eluliinnd mjecotion 1 wish yoo aAll e best and | look Rnwad (0 another
challeagiag woug 168 201 “Donsnd Ealy (hildhood EduvcatoruTyacunonpss™

Profcanr Olnlso E Alus

Foyoesf camdns Early Childoad Eduunie Calfivun Str Unirernn: Las Apeies. LS
Fererr Provwd numny Frofeoer Calfrre of Bfusarmv Kuwr Stole Ginen ity [KTREASUL
Mudetr. Bt Mg EXAL - anlna @ culaintvla sft OR dhifya anmG-buwn oidn g

w



INSTRUCTION TO CONTRIBUTORS

Journal ot Early Childhood and Pnmary Educaton publishes articles in the arcas of Early
Childhood and Primary Educauion and other relevant fields. It is a professional publication for
carly childhood pracutioners such as classroom teachers. child care providers. and teacher

educators.

Journal of Early Childhood and Primary Education receives all manuscript submissions
electronically as an email attachment to jecpekwasu@yahoo.com with a claim that your
content 1s original and free from copynght infmngement in part or entirely.

Note that you cannot submit your article to multiple journals at the same lime.

Manuscripis should be formatted as a MS Word document using 12 point New Times
Roman font. double-spaced with 1 1/2 inch margins all around and should nol exceed 15
pages in length including the reference list. Authors should cnsure originality of content
and avoid cul and pasie materials.

The author's name. contact information. and institutional affiliation should appear on the
title page only.

An abstract of 250 words or less should follow the title page. Reference should conform to
the Publication Manual (latest edition) of the American Psychological Association.

All manuseripts will be acknowledged promptly. All articles will undergo rigorous peer
review, based on initial editor screening and referecing by anonymous reviewers. The
review process lakes three months.

Anticles judged to be of substantial importance 1o those concerned with the education of
children and of the highest quality and ethical standards will be accepted.

Submit your final article (if required) before the deadline mentioned in the acceplance
letter.

TABLE OF CONTENTS

Exploring Strategies on Conflict Resolution Skills in Early Childhood
Classroom Seffings.
Olmya Aina, Folasade R. Sulaiman, Olabis) Adedigha

& Racheal O. Agarry 1
Current Trends in Teacher Preparation for Early Childhood Care and

Education (ECCE) in Nigeria. 16
Esther A. Oduolowu & Joseph Atumba

Integrating information and Communication Technology (ICT) into

the teaching of Social Studies in Early Childhood and Primary

Educalion. 26
M. F. Oluwagbohunmi

Effects of Two Activity-Based Teaching Strategies, Cognitive Style and

Gender on Achievement in Primary Science. 33
Tolu O. Okoruwa & Oluscgun Akinbote

Impact of Early Childhood Education on Academic Performance of

Public Primary School Pupils in Ilorin West L.G.A. of Kwara State,

Nigeria.

Usman T. Saadu & Babatunde A. Alege 43
An Investigation into the Effects of Parents; Socio-Economic Status,

Availability of Story Books and Primary School Pupils. Academic
Achievement in English Language in Akinyele Local Government 52
Area of Ibadan, Oyo State.

Temitayo Ogunsanwo & Agnes Yaria

Parenfs’ Perception and Attitude towards Television Viewing Habit of

Children. 63
Olusegun Akinbote & Rachael O. Agarry

Effect of Pre-Theoretic Intuitions Quiz Constructivist Strategy on 71

Pupils’ Achievement in Environmental Education Concepts in
Primary Basic Science in Ibadan, Oyo State.
Oluyemi A.Ogundiwin & Moses A. Awolere




Teachers’ Perception of Assessment in Early Childhood Education in 82
Oyo State.
Monica N. Odinko & Olabisi Adedigha

Homework and Parental Involvement: A Powerful Tool of Learning 91
Olufunmilayo O. SORETIRE

Problems Facing the Implementation of Education for All Goal 1 as 102
Perceived by Stakeholders in South-West, Nigeria.

Felicia ODUNTAN

Early Childhood Special Education Intervention in an Inclusive
Setting: The Significance for Children with Special Needs. 117
J. O. Olukotun & S. Aderibighe

Effectiveness of ICT-Based Instructional Approach on Students’
Attitude Towards Basic Technology in Ogun State. 123
O.J Akorede & A.L Adefuye

Storytelling and Early Learner’s Educational Development: A Case
Study of an Experiment 132
Nkemdiri. O Adedina

Colour in the Art Education of the Contemporary Nigerian Child.

Rod Adoh Emi & Esther O. Orjinta 143
Functional Early Childhood Education: A Reflection of African 153
Indigenous Education.

Ojoko, Bukola Anike

Examining Child-Parent Relationship as Determinant of
Anti-delinquent Behaviour
Folasade R. Sulaiman 159

Vi



loarmal of Farly Childhood Education and Primary Education

STORYTELLING AND EARLY LEARNERS'
EDUCATIONAL DEVELOPMENT: AN EXPERIMENT

Nkemdirim O. ADEDINA
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Adeniman Ogunsanya College of Education.
Owfjanikin. Lagos. Nigeria.
Emall:bladedhnn @ gmail.com

AbstEnct

Africa is verv nch in eral lireranre which keeps cvolving and outliving several decades of lmman
cusionce. Storviciling is enc of the oral hiteramrc’s eldest an forms. Iis main essence is that of a
personr rolc ploving and interacring with others in an assumed role. This study cxplored the
challenges. coniribunons, and the solutions inherent in using storviclling in enhancing learning and
educarional acrivities within an carly childhood lcaming environment. To achieve the above, the
ohservanan method was adopted in the ficld work based on an esperimeni carvied our af the primary
siaff school of Adeniran Ogunsanva College of Edncation, Ouofljanikin, Lagas. Open and closc
cnidcd quesnen were conploved to solicll respenses from the sixicen(16) randomly selected pupils for
the experiment. The study was aimed at exploring the art form of storyielling, its ability al construct
role raking. enparhy and self concept. It also cxamined how sioryiclling enhances the social,
cmernonal and educarnienal development of Iecarners in relation 10 their cognirive growth. Finally,
recommmendanons were made based on the oufcome of the experiment.

Keywords: Storytelling, stones. carly learmng, carly cinldhood cducation. educational development.

Iatroduction

Storytelling 1s a commeon (orm ol Afncan oral literature and onc that had been in existence since the
beginming of man. Storytelling is a crucial activily humans perform to translale their individual
pnvatc expenences into a public, culturally negotialed form. Storytelling is the historical recordings
of imponani cvenis in the life of a people through verbal transmission from onc gencration lo
another. [1 is a process where a person (the narrator). using vocalization, a narralive structure, and/or
dramanc and mental imagery communicate with other humans (the audience). The audience in turn,
also uscs mental imagery to communicale back to the narrator through verbal and non-verbal
responses. ( Anderson, 2007).

According to Lowenthal and Dunlap (2010). “Stories and storylelling are powerlul stratcgies for
tcaching and learming”, Stones help make meaning out of experience. It is these experiences that
crystallize into lcarning. Storics improve the link between prior knowledge and improve knowledge.
This explains why good sloncs arc hardly ever forgotien by children. Furthermore, Anderson (2007)
pines that “through stories. teachers can learn of their children’s cultures, diverse experiences, prior
nowledge. and of their connections to family and friends”. Characters are depicted by children,
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teachers, parents ond professional authors and given Gfe through shared mental pictures, 2nd varbal
rhythms cxpreased m personmal azratives and stonces. Characters are often ficouowus and non-humsur=
hike ammals oned con be pamatcd by men. women or cmldren. depending on the sociely. Early
storytcllers told of encounters vath aumals or other ibes. as well as created cxplananons for narural
phenomena. such as thunder and hightmng with members of their commuonity. Descnpuons of the
supcmatural. Umough deity, ammal. and paturc worstup. decmed the posibon df storyeller a a
spiniuval tanslator betwesn the known and the unknowmn worlds. Most stories find cxpression in
myths. lcgends. folk songs. proverbial sayings and so on.

Oamen (2008) ancmpis (o race the ongm of storyielling to"the need 1o transfer valogs, norms,
history, songs. pocms cic. from mecmory to memory a3 there was no means of wnben rocords of
man’s cvents. This was before the ant of symbolic roprescniabon. which came before wnung
slarted”. The necessity to mansfer socicial lustory and values and record 5ts development led to the
nced to cntertnin while giving such facts. Stones arc thercfore told for entertainment. by some
creative and imaginative mdividuals m the society and performed orally before life avdiences. Staling
the importance of storytelling. Anderson (2007) says

Historically, storyrelling has been used as a pedagogical ool

to impress moral and cultural valves and norms, as well as, in

literucy instruction and oration. Overall, the message conveyed

Jrom the histoncal and theoretical framework suggested that narration
and storytelling are methods of enhancing children’s development

of a moral and cognizant self. Storytelling and narration, however,
were lools not exclusionary to other important instructional 1acrics.

Storics and storytelling help make meaning out of expenicnce. They are both powerful strategies for
teaching and lcaming. Students always remember good stories because the experience gained serves
as keys to learning. It is this same value of sharing of experience that spans gencrations and helps to
conncct people around the world. Through storytelling, personal information is disclosed and is usec
in relating to each other's common experiences, in terms of social presence.

The orality of a slory is portrayed through its unrchearsed state, mass audience and performance.
Storytclling depends greatly on the memory of the performer, improvisation and interaction between
him and his audience. There is no gain saying that to effectively tell stories, the narrator must have
an in-depth knowledge of the culture and Tanguage of the society he is depicting. It is worthy to note
that exposure to cultural practices and language begins predominantly during the early childhood
stage. The social and moral messages embedded in stories are present 1n human verbal and non-
verbal exchanges thal occur in everyday life. In view of vital roles of storytelling there is a link

between it and carly learning. However, there is the necd to examine the concepl of early learming
and its relationship with storytelling.
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Early learning
Early lcarming 1= a penod betore a child’s concrere leaming. Children i tus calegory usually find
thiemselves in Nursery schools where they spend Iwo or three years belore procceding lo primary

school. Early learmng could also be regarded as a:

Sem-formal cducanon arrangemei. usually outside the
home. whereby chiddren from aboul the age of three are
exposed fo plav-like developmenial stage unnl mandatory
age of government approved for formal learning
{Maduewesi, 1999)

Tlus is also the stage where the child expenences psychomotor development as he learns to run
smoothly, climbs siars, jump, draw, fold cic (Adedina 2007). This attainment of growth at this stage
allows 1 fairly accurale prediction of the progress he/she will malee as an adolescent or adull. At the
same hme, there is physical growth in height. weight sirength and muscular activities. Children at
this siage are curious, inquisiove and highly expressive which is vital to their education. It is.during
these years that childien expenence rapid leaming. Al this stage children love to hear and tell stonies.
They miuate adulis and engage in role-play. Any opportunitics given Lo a child in the classroom to
listen or tell a story 1s umque to him/her. It produces an immediate and prompl response [rom such a
child and is one of the surcst ways of eslablishing rapport between him and the tcacher. (Fowowe
and Adclcke, (2007). Unfortunately most parents’ sce carly learning (or whal is referred to as
Nursery educaton in Nigena) as an escape from the mischief of their children while they atlend to
other pressing issucs. Contrary to this, it is "a structural element of education reform, carly learning
standards shape the content of instructional curriculum, set the goals of professional development,
and estabhish the focus of outcomes assessment”( Drew, Chnistie, Johnson and Mecklcy, 2008)

Storytelling, early learning and educational development

“Stones are the lifeblood of human existence and it is important that storytelling supports children’s
carly lives” (Hendy and Toon.2001). Storytelling and stories are the heart of human experience.
Through stones there is a shanng of events, beliefs and values that constitute our makeup and
" relationships with families, communities and cultures.

Looking inward. story partterns and characters intertwine

with the hard-to perceive forces that shape our lives. Looking
ounvard, story-threads join us 1o a larger cultural fabric. The
most imporiant stories may be those we share with family and
Sfriends, but all help preserve memory. explain our present, and
imagine our future. have been briefly overviewed and analyzed.
Anderson (2007).

\ further explanation of Anderson places storytclling in the realm of narrative, creative and
aginative thinking by children. During storytelling sessions, discussions could be based on the
vironment, design, technology. science, citizenship and so forth. Although these stories are
ions, they take place bosed on reality. All activilies are controlled by natural law. There are times
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when there could be suspension of reality because of the famasy. yet lile expenences and factual
knowlcdge are applied in an active way. (requently providing a genuime “need (o know™ (Hendy and
Toon. 2001).

Referming to storytelling as narratives, MeKeough (2008) explains that

narratives allow us io organise and represent our experiences
by providing an accouni of evenis aver time, express them in a
sequential and diachronic order: understand behaviour that is
somelimes contrary to some culturally defined norm and the
hwnan plight that results; and, provide a way to reflect. examine,
and interpret the underlying intentions behind action.

Therefore storytelling is about learming and turning poinits in hfe. Young learners are introduced 1o
new materials (both factual and objective). which they later employ to solve problems and take
decisions. This is the whole essence of education. .

Storytelling, Early Learning and Educational Development
The preceding Paragraphs shall discuss the common grounds where storytelling, early learning and
cducational development find expression.

Cognitive development
Humans are believzd to be logical and possess the abihty to make choices that make the most sense
to them. Atherton (2010) identifies the three domains of cognitive theory as:

- Aptitude and capacity to leamn (thus fringing onto psychometrics and testing)

- And leaming styles (the reference 1s 1o one of the few apparently valid siyles)

- It is the basis of the educational approach known as constructivism, which emphasises the
role of the leamner in constructing his own view or model of the material and what helps with
that.

Speaking in broad terms, cognitive theory is interested in how people process an understood material
and consequently act on it. This is probably why some scholars also see it as critical thinking. The
main idea behind cognitive theory is to affect the behavior of the learner ultimately. From an early
age of 18 months pretend-play starts emerging in children and rapidly becomes frequent and complex
as they develop. Therefore, the art of pretend play and storytelling as methods of cognitive and social
development is innate in the nature of childhood. Anderson (2007) agrees with the above by staung
that, “early cognilive development is concerned with children’s increasing flexibility and
compelence in understanding the relationship between the concrete and abstract worlds” Pretend
plays and stories serve as avenues for children to practice and understand complex emotional. social
and situational experiences.
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Language skills acgutvinion

Langunge cxisted long bhefore waung.  Ancent people and moes wied sounds and symbels (o
communicaie 1deas, feclings and expressions. Old stores sere sharedd and tunsiied through verbel
expression. From the age of two. cildsea bepin tehhag fictional aud factunl siones cven before even
cnienng 3 clussroom (McCabel 1991 in Andresen, 2007). Also. eagnging children wn re-telling stones
improves ther abiliies and competeoce al Innguage leamimg shich @ this stage 15 paramount in
skills acquimnon  Langoage 15 the only channel through which they can gmin (ull expressions of
wnnate fechnps and improve relanonship with their peers. Language find expression 1n speaking:

Speaking s characteristic to lnanans and is a ool for
canumunicaling. As socialized individuals, hionan beings

spend much af thewr lives talking. or interacting with other
people™ ... For young children learning is siill a question

af experiencing rather than conunitting infermalion (o memory
50 it is importani (o provide them with experiencing language
to ensure successful learning (Sarac. 2007).

Ar this stage. nll aspeets of children’s carly language and talk activities are 1o be taken seriously and
conducted 1n a climale where their opimions and contributions arce respecied. This is imporiant
because. talking can help them develop perspective and meaning and at the same time build
vocabulary and grammatcal understanding. Storyielling for carly leamners gives opportuniues for
both verbal and non-verbal language skills. Stoncs arc told through the mediating power ol words.
This is whil gives 1l a namative ailtnbute. Namabon invelves orderly arrangement, carcful selcction
of words as well as vocalizotion. 11 involves a narmuve structure and mental imagery communicated
to young lecamners. The emergence of stones in the contexis of relationships scrves as opportunities
for small children to acquire the potenual o verbalize expenences for themselves and others. When
children are involved in narraton it helps them build and inibate relationship with others.

Sacial skill development
“In terms of social presence, storytelling helps people connect to others by disclosing personal
information and relating to cach other's common experiences (Lowenthal and Dunlap, 2010) Thus, by

representing events, narratives necessitate reflection and analysis,
reguiring us to interpret and make mcaning of experience. As
such, narrative is a powerful toa lfor socialization) and an effective *
way to (ransmit cidtnral knowledge, values, and belicfs.

(Mckeough cial 2008)

Man is a social being. Through storytelling, a child “develops a deeper understanding of the social
world of how others think. why they behave the way they do. and the implications people’s aclion
hold for others"(Mckeough et al. 2008). This is a pointer to the lact that stories arc imporiant
mediums not only for learning but also for social development. As a social aclivily, storytelling
serves as a channel for children to develop and use social skills. It allows for organization and
representation of experiences by giving an account of event over time. This requires that young
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leamers make meanings owt of the narrabion. interpreration md tie underlylng rolennonz behind
actions. This further enhances the rule imd exient of socml miegiation of a child mlo s immediale
environment. Grodually. the child 1= able Lo connccl stones ta people. places and develop a eapacity
to emember  These memones go a long way in re-defining the essence of purpose, umity &nd
idenniy in & child. Hence. starytelhing is a poawerful ton! for socializauon uf this slage of educanonal
developmentin early leomers

Playing and Learning

Another angle (o carly leaming 1s ploying and leaming. It 15 3 concept adopted in early childhood
cducation. This is a peried of playful leaming through vanous creative activitres like, pmntings, word
gumes, songs, movement, exercises and others. As Saruc, (2007) posita, "all situnnons are leaming
situation for a child and are usuvally preparcd 1o enjoy the activings the lcacher has prepared for
them™. Playing as well as lcarning. arc nawural components of children’s everyday liven. “From
children's own perspective, playing and leaming are not always scparaie in praclices during carly
years” (Samuclson and Carlson. 2008). Early childhood educators need great nnd careful handling of
children at this sioge because they serve as role models. Leamers imitale Ahiem as a result of iheir
ndmiration for them. In this lcaming environment young children under the age of six learn as they
play with matenals and share cxpcricnc;es wilth other children and teachers. They listen. observe,
remember and practice personal and shared experiences. The development of a young learner 1s a
continuous precess thal is affected by the child’s expenences. Therefore, the quality of experience a
child receives during early Ieaming is closely related to his/her teacher or caregiver.

Enterfainment

For stones to truly hold the child’s atiention, it must entertain im and arouse his cunosity (Hendy
and Toon: 2001). A creative activity for children in the classroom needs 1o be spiced up with
amusement by Lhe teacher involved. Very importantly. children musi be able 1o enjoy the stoncs they
hear from their teachers. This is the propellant for their full concentration and attention. Children at
this stage love to faniasize and over-cxaggerate storics they hear and have particular interest in their
ability to re-create them at a later date. It is therefore very essenual that the teacher spices up his/her
stories with songs. larger than hife gestures, voice meodulauon, sounds, movements and role playing.
This is not to say that all these attributes must be embedded in a single story but the use of two or
more could make a lol of difference duning story telling. For example, Afncan story tellers
intcrmitiently sprce ther stonies with songs to further dnve home a point and also make the story
more wnlcreshing and entertaming. In somce cascs, especially when the audience is mainly children, the
song Is repealted as often as possible. At imes, it may cven involve a bit of percussion (like, clapping
or drumming) and dance by the children. This is what makes storytelling sessions memorable and
somcthing (o look lorward to.

Moral Instruclion

Every socicly has its own norms and values which are derived from the prevailing culiure.
Storytelling is thereby an avenue for the preservalion of culture. Stories enable children understand
the cultural demands and expectations of the socicty through the ideas and ideals inherent in slories.
There is hardly any African story that does not have an underlining value which is expected to result
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in behaviour modification of the audience. There 1s always a lesson Lo be learnt at the end of every
storytelling session. It could be on ethics, respect, forgiveness. kindness and honesty. The list 1s
endlcss. All these and more are part of the momls values children are expected to grow up with. in
order 1o have good relauonships with people they come in contact with. either within the family or in
the larger social circle. Good stones help to nurture children into respectable and responsible adults.

Objectives

This research investignied the exieni 1o which storyielling can be adopted in teaching early learners.
It also examuined the 1mpact thar storytelling has on early leaming by adopting this arl form during
tcaching and learning in an academic environment.

Methodology

This research was camed out as a field rescarch involving observanons by the researcher and her 200
level students of the Department of Theatre Arts. Ademiran Ogunsanya College of Education. It is a
build up to the final assessment and evalvation of these students on a course THA 212- Drama in
Education /Children’s Theatre in the first semester of 2010/2011 academic year. This class. made up
of Twenly-six students were grouped into four. Each group consisted of six (6) members except for
onc group made up of seven members. They scrved as observers, participants and teachers in the
classroom. This teaching exercise lasted eight weeks and students were involved weckly for one hour
(in classroom work with young leamers in the pamary school within Adeniran Ogunsanya College
of Educator ,(AOCOED Staff SchoolOtio/ljanikin). Visits to scheol were made twice a week and
cach session lasted thirty minutes. The pupils of nursery two (2) and primarics one (1) to three (3)
were beneficiaries of 1his exercise throughout the duration. But for the purpose of this study. nursery
two pupils will be focused on. This is due to the fact that they were the sole beneficiaries of the

storytelling technique in teaching.

Sample Instrument

Open and close ended queslion techniques were employed by the researcher and pupils provided
answers with either a ‘yes” or ‘no’. For example, "did you enjoy the story, is it good to steal, Will
you obey your parents?” and so on. At times briel explanations were allowed if necessary.

Sampling technique

The simple random sampling was adopied so that every element of ‘the population could have equal
pportunity of being selected for the study. A list of all sixteen (16) individuals who made up the
opulation was made and numbers were allotted to them. This was used to select the random sample.
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Validation of inslrument

Test expents in carly learming and drama in education exaruned the items and found them o be valid
to measure appropnately. The itlems were the shorl stones and their appropriateness lo the lessons
and the questions asked cach time the assigned student teacher fur English Language had limshed
leaching by adopung storytelling technique. The responses from pupils were used as a yardsuck to
measure the success of the leaching. Also. the researcher was personally involved #s an exchange
student during the rescurch which gave room for personal assessment and evaluation of memonces.
values, expencnces, understanding. views and opimions in the course of this study.

Procedure of Dala collection

Scveral stages were involved in the research work. The first task was to famihanze rescarchers with
the scheme of work based on the curmmculum lor English Language in pnmarics |-3. The lesson plan
for English language for nursery two (2) and primary one (1) to three (3) pupils were studicd and
creative activities such as, drama, word games and storics were intcgrated inlo them (o enhance
lcaming. For nurscry two, storytelling was adopted basically due 1o their level. Situauons wherchy
young leamers could casily associale with contents and topics via stories, lor example, the story of
the sound, 'a’, where a story was coined around ‘ant’ and ‘antelope’ were created. Questions that
demanded a simple ‘yes® or ‘no’ were asked and pupils provided answers. Answecrs 1o these questions
were noled and recorded by student teachers. At the beginning of teaching sessions for the first (wo
wecks, folklales were narrated as appetizers to arres! the altention of leamers. Such [olklales include
the tortoise and the elephant. the sun and the rain, the Lion the king and so on. For the next 1wo
weeks the tales came in the middle of leaching sessions as part of the main course. The preceding two
weceks had stories at the end of Iessons. However |carners do not always have prior knowledge of this
arrangement and thus suspense became a propellant for lcarning here. Irrespective of when the Lales
were lold during lessons, it was always worth the wait. However. it was not in all cases that the
stories suiled the topics of the day. At times, tales were 1old based on events or aclivilies going on in
the classrooms as at the time of teaching. An example is the story “Kilewei, Kileso?” (meaning, what
did you say?) which highlighted the nced and importance of being anentive to instructions. This story
was told when it was noticed that some learmers were nol paying atlention Lo the teaching in the class.
The last two weeks were dedicaled to encouraging young learners’ narration of their own folk tales
which they were expecled to source for from their respective cultural backgrounds.

Observations
Tt was discovered during the experiment that:

Young learners were already conversant with stories read to them by their class tcachers from
comprehension passages in their English textbooks.

Majority of them found the narrated slories incredible and could not link them to daily living at first.
This was seen in the variety of questions asked by the pupils a1 the end of some of these stories. For
example, the story of the ‘marriage conlest’, where a suitor surreptitiously and wisely allows the hot
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soup to caol before dnnking it and emerged as the husband of the pnocess. Leamers asked queshons
fihe. “was the soup hot while he was holding 1. was there meat m the soup? Did he swallow bone?

And so on.

° A substantia) number could aiempt w tell stones @ the end of the expenment. This they did
with a lot of aterations either by adding or subtracting which 1s 1ypieal of the oral nature of

storytelhing.

o Pupils could casily hnk the content and message of the stones to the lessons. The
accompanying slory for a topic on “mysell” was the story of ‘all of us™. The ever wise lorloise
re-nomed himsell. “all of us’ so he could et all the food presented to him and other animals m
an outing. They could comprehend their unigueness as individuals within a group system.

o There was renewed and genmoe nterest al lcaming. Judging (rom the enthusizsm on the part
of learners, cach lesson penod was always o new expenence.

° There was great involvement and particaipauon of leamers. Thus included the slow. average

and fast learners.

Result and Discussion of Findings

A pre-assessment lest of young leamners Lo cevaluate therr levels os at the begimning of project was
camed oul. This was achieved by osking pupils 1o narrale stonies they have heard belore or Lo creaic
thetrr own story. Al this stage only a fracuon of puptls were bold and conNdent cnough o nanaic
stories and when they did. they were incoherent. Out of a total of Sixteen (16) pupils in Nursery Two.
only Three (3) could atlempt storytelling. This implies that although pupils knew about stones they
could hardly nomate them. Dunng the last week. another assessment was camed out where pupils
were asked to namnle their own stones o deterniine the level of change 1n behaviour to leaming.
There was a drasnc change when Eight (8) out of Sixteen (16) puptls were able to tell complele short
stories that they had heard before 1n the class or at home even though they came with a lor of
alterations. Out of the remammng Eight (3) pupils. Two (2) could start their stones but stopped
halfway while the remaining Six (6) pupils sull found 1t difficult to tell stones . It was observed that
learners had tmproyved grealy i thewr ability to 1ell shont stones. They could also link stones told m
the classroom during teaching and learming sessions of English Language (o the topics taught.

Early learmng could be quite an interesung and result onented venture. All that is essenual is to
adopt the nzht methodology that will suit the age brackets involved. This story telling expenment a1
the nme of study was the most effective approach to reach the nursery two (1) grades especially
constdenng the himied penod of ume spent with them in the classroom. Storytelling sessions are not
Just meani for storyvielling. It comes with a whole lot of other benefits that would accrue to the learner
who 1s the centre ol teaching and learming. It 1s fully participant eriented and also interactive. Afier
the frst four (4) weeks of storytelling by the researcher. 1t was quile amazing lo sce the level of
improvement in [eamers as they told their own slones or recount a previous one. Gradually, the
narration became cohcrent and smoother. The ability of pupils at imaginauve role and preiend play
iad greatly improsed by the end of this exercise.
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Conclusion

Starylelhing 15 not completely alica © young leuniers rather what they need 15 an gwly exposiwe and
nurtunng of this art 1 the classroom seftimg so thal o can wd ter educanonal developmant Stones
tend to please. et and arouse certan feelings er emovons 1a e lkamer This dopends laagely on
the extent o whinb iy teacher as able 1o achieve these effects on Wbe learnene Teachers of curiy
learmers have a lot te dee m terms of developmental process at this kevel by acuvely enpaging i wha
concerns the child anv apporting leaoung through this means. Storyielling is neadily avulable and
uppropnaie for thus (ea

Recommendations
Al the end of this expoenrent the following recommendations were made:
o Teachers und parents alike should crente time to el stories (o young learmers
a  Topics in vanous subjects should be interwoven with miereshing tales.
e Pupiis should be encouraged 1o re-ell stones
o Pupils should be encouraged to create their own stories
*  The lcarming envitonment needs (0 be made lively through storytelling
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